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Introduction  
 

In the last decade European Union and its member states have given great importance to the 

entrepreneurship and teaching entrepreneurship. Support for entrepreneurship is still very 

important. Fostering entrepreneurial education in schools, vocational education institutions and 

universities can have a positive impact on the entrepreneurial potential and development of our 

economies. Entrepreneurship education does not contribute only to the creation of social enterprises 

and business start-ups, but it also makes young people more employable and more entrepreneurial 

in their work within existing organisations, across the social, public and private sectors. Therefore 

investing in entrepreneurship education pays off: research1 shows that pupils and students who have 

participated are three to six times more likely to start a business at some point later in life than those 

who do not receive entrepreneurship education. 

 

Entrepreneurship refers to an individual’s ability to turn ideas into action. Entrepreneurial 

programmes and modules offer students the tools to think creatively and to be an effective problem 

solver. Education for entrepreneurship can be particularly effective in initial vocational training, as 

students are close to entering working life and self-employment may be a valuable option for them. 

Thus, entrepreneurship education should not be confused with general business or economic 

studies, as its goal is to promote creativity, innovation and self-employment 

 

Teachers play vital role in teaching entrepreneurship. That is why it is of great importance to enable 

them to gain relevant knowledge and develop adequate competences and skills to teach 

entrepreneurship. Despite teaching entrepreneurship is gaining importance in the last years, most 

teachers have not been trained in entrepreneurship. Consequently, they may be unaware of the right 

approach to entrepreneurship teaching. Teachers should have a better understanding of 

entrepreneurship education and the range of aims, methods, contents and models. There is a need 

for more teacher training, seminars and workshops, and to build awareness and understanding of 

the importance of developing and encouraging entrepreneurial mindset of young people. In many 

countries entrepreneurship education is not yet included systematically neither in VET and other 

secondary level schools, neither in training programmes for educators. Moreover, it is vital that 

schools cooperate with entrepreneurs, companies and other organisations active in the world of 

business. External experts, business people, entrepreneurs and companies must take active part in 

teaching entrepreneurship. Cooperation of schools, local companies and local community brings an 

added value to fostering entrepreneurship, not only among young people, but in entire community, 

region or country.  

 

In the light of above mentioned thoughts and facts, we believe there is still a need for different 

projects and programs that support the process of introducing entrepreneurship in education 

system. CREATOR project: Experiential Approach to Teaching Entrepreneurship through Workplace 

Learning2 is one of those projects. First step in the project was the creation of this document – 

                                                           
1
Entrepreneurship Education: A Guide for Educators. 2016. Brussels: Entrepreneurship 2020 Unit Directorate-

General for Enterprise and Industry European Commission. 
2
 Erasmus + program – KA2 Strategic partnerships for the development of innovation – Project number 2017-1-

DE02-KA202-004253. 



Guidelines for experiential teaching of entrepreneurship. Since many documents, reports, strategies, 

and guidelines already exist,3 we decided to prepare this document with the cooperation of different 

experts from vocational schools and the world of entrepreneurship from partnership countries 

(Germany, Italy, Slovenia, Croatia and Romania). We have conducted interviews with these experts 

and asked them about the current status and general attitude towards entrepreneurship and 

experiential teaching of entrepreneurship in VET schools in their countries, their ideas for fostering 

entrepreneurship and cooperation of VET schools with local companies and communities, and their 

opinions on competences that students and teachers in VET schools need. 

 

Information and findings presented in this document are in line with what is already known and 

researched by numerous experts in the field of entrepreneurship. The added value of the document 

is in the insight into situation in partnership countries and in the ideas presented by the cooperating 

This documents supports the teaching entrepreneurship model that encourages close collaboration 

of local businesses with VET students and teachers. Local companies give students real business 

challenges. Students help to solve those business challenges applying user-driven innovation 

approach. By applying user-driven methodology students conduct interviews with relevant 

stakeholders (customers, employees, managers etc.), conduct field work in company together with 

employees and/or managers, identify user needs and problems, create ideas and present the ideas to 

the company, develop prototypes of solutions in collaboration with company, generate business 

model for ensuring viability of the solution, and publicly present their solutions in a form of a 

prototype, business model and pitch. Such an approach is interdisciplinary since integrates technical 

perspective with business perspective. Therefore, also teachers need additional entrepreneurial 

competencies to guide and coach students in order to create user desirable, technical feasible and 

business viable solutions. Technical VET teachers usually have strong technical competencies but 

they lack business orientation for commercialization of new products. On the contrary, 

entrepreneurship teachers have strong business competencies but they lack technical competencies. 

Strong cooperation with business can overcome such partial perspective since students during 

cooperation with business get acquainted with all the phases in solving real business challenges 

and/or new product development. While students are included in all phases of new product 

development or solving other business challenges, they have to consider both technical and business 

perspective. Such an approach is also complementary to traditional teaching of entrepreneurship by 

writing business plans or virtual companies.  

 

This document will also serve as the basis for the development of the handbook for experiential 

teaching of entrepreneurship. The handbook will be a comprehensive learning material for teachers 

who will implement entrepreneurial workshops with students in the scope of the project and also for 

all other interested teachers, trainers and other entrepreneurship experts.  

 

 

 

 

 

 

                                                           
3
 To name just one of the most imporant documents: Entrepreneurship in Vocational Education and Training 

Final report of the Expert Group. 2009. European Commission Directorate-General for Enterprise and Industry. 



General attitudes towards entrepreneurship and 

teaching entrepreneurship in partnership countries 

 
What is the attitude towards entrepreneurship and entrepreneurs in your local environment/ 

region/country? 

 

In all partnership countries, the attitude towards entrepreneurship is in general a positive one, seen 

as something worth investing effort in and as something that supports the development of local 

environment. However, entrepreneurship is still something far away from the school system and the 

concept of culture of entrepreneurship is not widespread. Fortunately attitude towards 

entrepreneurship has been changing over the last years. Now there is a more positive attitude 

towards entrepreneurship and entrepreneurs, above all towards start-up running in technological 

innovation sector. So, even the schools are welcoming the concept of entrepreneurship. On the 

other side, a lot of people still think it is better to be employed in any kind of government institution 

(having the safety and security of employment) than in small private company. Often, due to poor 

education in the field of entrepreneurship, fewer people want to set up their business. The private 

initiative is often seen as an adventure or as something very stressful, unfriendly for families, 

bringing high responsibility and, as a result, is discouraged by both family and society.  

 

Traditionally, entrepreneurs have been viewed as artisans, providers of some service (e.g. 

hairdressers) or production owners who employ low qualified workers in a production plant.  

Thinking started to change with IT revolution and a wave of companies offering highly sophisticated 

services and growing exponentially as the need on the market was growing. In several countries or 

regions there are a lot of individual entrepreneurs/enterprises (sole traders, freelancers) which 

means entrepreneurship is being encouraged and is an important part of the economy.  

 

Entrepreneurship is getting also more media attention and coverage and there are different 

programs and financial initiatives that support entrepreneurship. On the other side, the environment 

can be very open-minded, but entrepreneurship is not actively being promoted or there are big 

administrative or financial hurdles in establishing and starting a business. 

 

Some people are still reluctant about entrepreneurship because they equate it with founders like 

Jobs and Wozniak and cannot think of other levels and examples. It is not only unique ideas that 

make an entrepreneur and there is a lack of t understanding of that. 

 

The following objectives can be highlighted as a high-priority in further encouragement and 

development of entrepreneurship: 

1. Strengthening of infrastructure, eco-sustainability of the territory and enhancement of internal 

areas: 

 Improvement of primary infrastructure; 

 Renewal of industrial and commercial areas and large urban areas; 

 Qualification of infrastructures and equipment complementary to the tourism economy; 



 Promote the safety of territories; 

 Promote the dissemination of innovative ICT services; 

 Improve mobility within and between countries, enhance and strengthen the micro 

economies in rural or less developed areas. 

 

2. Competitiveness of the production system: 

 Promote the quantitative and qualitative strengthening of the business structure;                                                                                                                    

 Promote the internationalization of the local production system;            

 Support innovations, stimulate the growth of new innovative companies;                                                                                                    

 Improve the entrepreneurial culture and facilitate the generational transition;                                                                                                                  

 Guide the school, university and vocational training offer, towards those most requested 

specializations by the enterprises or those that offer more dynamic employment and 

entrepreneurial  opportunities;                                                                                                        

 Pursue the commercial revivification of the historical sites of the main centres of the region 

or country; 

 Develop strategies for the enhancement of the entrepreneurship in tourism sector. 

 

 

How is entrepreneurship education being fostered in your local environment/region/country?  

 

Entrepreneurship education is being promoted, but there is potential to do it more systematically. In 

all countries there is an increasing need to invest in the relationship between schools and businesses. 

For too many years, the schools have not been focusing on the topic of entrepreneurship: there was 

nothing about entrepreneurship in the school curriculum. Fortunately, also due to the indications 

from European Union, things are changing over the last years.  Entrepreneurship has been one of the 

most recent 8 key-competences to be included in the world of the school. However, 

entrepreneurship meant as a lifelong competence is still not completely introduced in learning 

curricula in many countries. Entrepreneurship has been introduced as a subject in many vocational 

schools, but the focus is mostly on theory. Also, workplace learning is often too short and not well 

structured. And some schools are not very keen on introducing such programs, due to lack of time, 

competent staff and motivation or overload of work. Moreover, sometimes companies and 

entrepreneurs also lack interest for cooperation in encouraging entrepreneurship among young 

people.  

However, several and significant steps in terms of improvement took place over the last years. E.g. in 

Italy, these steps have been done in the upper secondary schools through the introduction of work 

based learning pathways (Alternanza Scuola Lavoro). In July 2017 the Ministry of Education 

presented the "National Coalition for Entrepreneurship Education"(Coalizione Nazionale per 

l’Educazione all’Imprenditorialità) with the aim to involve schools and local players in working 

together in order to build a curriculum on entrepreneurship. Additionally, national plans to 

encourage innovation in schools are being developed and implemented (e.g. National Plan for Digital 

Education (Piano Nazionale Scuola Digitale). This is an organic plan with cohesive programmes and 

actions organized into five main areas: tools, skills, content, staff training and supporting measures. 

In this framework The Plan can be a key-point for improving the entrepreneurship education in the 

school system.  



Some schools have entrepreneurship as a separate subject. Some schools offer entrepreneurship 

courses or workshops as extra-curricular activities. Some encourage entrepreneurship only in the 

scope of different projects. And some schools and universities are encouraging entrepreneurship 

with different activities, e.g. they organise career days or meetings with successful entrepreneurs. 

Such events bring the realistic world of business closer to young people. 

 

Experts agree that entrepreneurship education should be implemented not as a separate subject, but 

as a method that can be used in different subject, connected to the use of digital technologies etc. 

They also believe we need to support teaching entrepreneurship if we want to develop small and 

medium enterprises in the future. 

 

It is important that state and private institutions encourage constant development of the curriculum 

and syllabus and different learning pathways to learn entrepreneurship. Ministries are of special 

importance in encouraging schools and local businesses to work together in building a curriculum on 

entrepreneurship. Also, Regional Development Agencies, Rural Financing Societies, Chambers of 

commerce, employment agencies, business accelerators and hubs and similar funds and 

organisations can support entrepreneurial endeavours of youth. 

 

European projects are also useful and interesting initiatives for fostering entrepreneurship education 

(e.g. ThEx Enterprise project in Germany, I open my own doors in Slovenia, My business run by Junior 

Achievement or ICEE – Innovation Cluster for Entrepreneurship Education where Junior Achievement 

Europe involved several Education Ministries and schools in order to study the impact that 

entrepreneurship education can have on students.). The project has contributed to the development 

of a "progression model" that can explain how entrepreneurship education can be implemented 

from primary school to high school. 

 

 

What kind of business opportunities does your local environment, economy offer? 

Italy 

Primarily in the field of commerce and the tourism. Currently the Italian ecosystem is blooming, so 

far better compared to the past. Big technological companies are very involved in incentivize youth 

entrepreneurship. Nevertheless, in Italy incentives for start-up are still not enough compared to 

other countries.  

 

Croatia  

Hospitality, tourism, food production, professional services, agriculture, IT, production plants, 

electrical companies, construction, printing. 

 

Romania 

Pharmaceutical production, chemical fertilizer production, tourism services, personal services, 

medical services, IT, communications and more. 

 

Germany 

Commerce, buildings and agriculture, freelancer for light, video and sound, organisation of events, 

leasing, sports betting, fast food, car dealerships, various supermarkets, medicine, small and 



medium-sized enterprises of the craft,  logistics centres, steel industry, new technology centres, 

service sector, industrial field, leisure sector. 

 

Slovenia 

Tourism, service sector, transport, logistics, electrical engineering. 

 

 

How do you perceive experiential learning of entrepreneurship? Why is it important? 

 

Experiential learning of entrepreneurship is something crucial for new generations and their 

professional and personal growth. Entrepreneurship is part of our lives. Learning of entrepreneurship 

can be only in an experiential way and learning by doing is the most effective way to develop 

entrepreneurship education. Supporting teachers with a series of learning-by-doing business, 

economics and entrepreneurship activities is a great way to help students succeed in a global 

economy. Methodology needs to be experiential-based. The real experience that students gain is 

crucial, they can learn more, the effects are bigger. This is also the way to attract students and to 

school. 

 

Some experts believe consider experiential learning more important than 30% of subjects learnt in 

schools. Theoretical knowledge just gives the children and youth information that they have no clue 

what to do with in practice, in real world. Experiential workplace learning enables students to 

establish contacts with entrepreneurs and business environment, they learn about benefits, wins, 

risks and fails of entrepreneurship from the people who have experiences and knowledge from 

practice. Learning by doing should be the educational ideal we aim for. It is important to give 

students the skills to ensure a good start in life and a positive insertion into the workplace. Thus, 

students have the opportunity to experience small businesses and even if their financial strength 

does not allow them to set up their own businesses, somewhere in their subconscious remains the 

desire to have their own business. 

 

It is important to guarantee young people not only the basic knowledge, but also competences that 

are relevant and useful in the labour market. This requires effective educational activities that are 

creating actual learning opportunities in the field. Students learn better when they build their 

knowledge through experience based learning situations. Experiential learning and field work can 

help students discover and pursue their interests, enhance their involvement, productivity and 

develop their talents. In experiential learning teachers do not just teach, but become mentors who 

are able to encourage development of students with the use of relevant questions, assisting them in 

finding suitable strategies to solve problems and gain or improve their level of knowledge. Schools 

and companies should work together to develop students' competences (especially in the field of 

product development, understanding and being able to run processes and use professional language) 

and to assess/evaluate the level of knowledge and skills obtained during the work based learning. By 

gathering experience young people also start networking and collecting ideas and impressions which 

in slight alteration might ignite their desire to be an entrepreneur. Broadening experimental horizon 

is the key asset on your way. 

 



Opportunities, potentials and benefits of the 

entrepreneurship for students, VET schools, local 

companies and local communities 

 
What would be the positive effects or results of entrepreneurship education and training in VET 

schools? 

 

Entrepreneurial mentality brings advantages for all relevant stakeholders. 

 

Students 

First, there is didactics value: students can are part of an approach very similar to the labour market 

one: they work focusing on objectives, they can apply project-based-learning methods, they learn 

how to manage and organise their work. They reduce the existing gap between theoretical and 

practical knowledge, they gain skills and competences. Through internships they gain relevant work 

based experiences that represent an added value in the labour market. This can increase their 

motivation for entrepreneurship or creation of start-ups. They can learn a lot from experiential 

learning: how to brainstorm business ideas, how to analyse them and compare and test them in the 

market, how to develop solutions for problems, how to organise business, how to hire and manage 

people, comply with state regulations etc.  

 

Entrepreneurship education can also stimulate courage, creativity, critical thinking, time 

management and goal setting skills, responsibility, change and risk management, planning skills, and 

encourage ownership in terms of their status as future employees or entrepreneurs. 

 

They can also understand real life situations better: they start to think what they need, what is 

important, what is possible, how to manage finances (persona and business). 

 

Students would be more independent and have more self confidence that they can run their own 

lives and companies and that they are not going to depend on government and be forced to leave 

their homes to find jobs in other regions or countries. 

 

The acquisition of entrepreneurial skills fosters young people’s thinking towards the idea of setting 

up their own business or enables easier insertion into the labour market.  

 

VET schools 

Introducing experiential methods and learning can bring positive impacts for students, teachers and 

schools. Through experiential learning of entrepreneurship schools can become more connected 

with their own local environment, they can develop relationships with business sector, and in this 

way theoretical teaching would be much more connected to real business situations. Teachers can 

gain new knowledge and skills and use new pedagogical and didactical methodologies that are more 

interesting also for students. Teachers are so also able to successfully work with all students (not only 

students with high performance). It has been proved that students feel more engaged, they have the 



perception to get significant results, above all in terms of better managing skills (working on 

objectives, respecting deadlines etc.). 

 

Through working on the same projects schools can connect, learn from each other and offer more 

opportunities for their students and teachers. VET schools can be more connected with local 

community – not only companies, but also with other local organisations. A number of studies have 

already indicated the positive impact of entrepreneurship education. Young people who have 

participated have been found to be more likely to create new businesses later on and develop 

competences that make them more employable than those who have not had the same education. 

Setting up a "mini-company" is regarded as one of the most effective possible entrepreneurial 

experiences available for schools. 

 

Schools can also increase their reputation and in consequence attract more students to enrol.  

 

Local companies 

They can get in contact with schools and gain a great opportunity to explain their needs and they can 

also train potential employees according to their needs and standards. Students can be their 

potential future employees, which means they would cut the time and cost for hiring and they would 

have pretty good knowledge who are the students that meet their company requirements and fit 

into their organisational culture. 

They can also gain new ideas, perspectives about their problems, challenges from students who can 

work on finding new solutions and innovative answers. 

 

Local community 

Local community will benefit from having more self-reliant and stable young people who would find 

jobs easier or who would start their own business. There are gains from the strengthened and 

consolidated relationships between schools and entrepreneurs – school becomes the core-key actor 

of the community, working with all other significant players.  

 

Supporting entrepreneurs, new companies and start-ups can create new jobs that will lead to 

increased consumption resulting in higher incomes to the local budget. Entrepreneurship brings also 

several development and innovation opportunities in the local area. 

 

 

  



Entrepreneurship in VET schools – general  
 

What is the attitude towards teaching entrepreneurship in VET schools in your local 

environment/region/country? 

 

Fortunately attitude towards entrepreneurship has been changing over the last years. Now there is a 

positive attitude towards entrepreneurship and entrepreneurs, above all towards start-up running in 

technological innovation sector. So, even the schools are welcoming the concept of entrepreneurship 

and in general the attitude towards teaching entrepreneurship in VET schools is positive, schools 

know that entrepreneurship is something good. Teaching entrepreneurship is usually also more 

practiced in VET schools than other types of schools, since there are also more opportunities for 

practical lessons and work-based learning.  

 

However, the approach to teaching entrepreneurship is often too basic or too theoretical; the focus 

is not on teaching and developing real competences of students. There is a lack of courses and 

education for teachers who are not experts in the business field, schools face difficulties in designing, 

implementing and managing work-place learning (too many students and not enough places in the 

companies for them), and sometimes also limited financial resources of the schools hinder the 

development of entrepreneurial programs. Still, several schools have indifferent attitude towards 

teaching and learning entrepreneurship and they do not encourage it at all.  

 

 

Is entrepreneurship part of the curriculum? If yes, how is it embedded in the curriculum, school 

program, projects? If not, how is it encouraged by VET schools? 

 

Italy 

Currently entrepreneurship is still not part of the curriculum. But the Italian school system is working 

on it.  In some schools entrepreneurship is part of the curriculum and is being encouraged from the 

beginning: schools and students regularly establish contacts and relationships with the business 

world. Some VET schools also promote entrepreneurial mindset and attitude through different local 

and European projects (e.g. Erasmus+ program).  Entrepreneurship meant as a lifelong competence is 

still not completely introduced in learning curricula. 

 

Entrepreneurship education should be integrated as a horizontal approach and an interdisciplinary 

subject throughout the entire curriculum that builds different competeneces. Instead of being a 

specific subject, it should be promoted as a competence. In Italy over the last years, the Ministry of 

Education, along with other key-players (such as Junior Achievement) is designing and implementing 

many initiatives having this view in mind and working on building a syllabus. Alternanza Scuola 

Lavoro is one the best way to introduce it.  

 

Croatia 

In some Economic high schools there is entrepreneurship as a subject and instead of practical work 

experience, class is divided in 3 groups and students envisage a company they will "run" for the rest 

of the year. Problem is that both students and teacher have no real experience in running a company 



and the whole concept is based on thinking about a business idea and filling out a several templates 

(founding a company, issuing invoice with VAT etc). Some schools have projects funded by European 

Union, but not all of them. 

 

Sometimes entrepreneurship is not encouraged simply because school is not a place where 

entrepreneurs work, so teachers with no entrepreneurship experience cannot teach students 

something they do not know from practice, but only study from the books. 

 

Romania 

Entrepreneurship is implemented in the framework of the curricula for 5th to 12th grade. Teaching 

entrepreneurship, as a distinct discipline, is provided in the national curriculum under the name of 

Entrepreneurial Education and is included in the curriculum framework for the 10th grade, the lower 

cycle of the high school. Entrepreneurship is a broad concept in technological and vocational high 

schools, in the sense that the curriculum of specialized disciplines in the field of services (tourism, 

food, economic and commerce) and in the technical field (automation, electrical, computing) 

includes the basic of some concepts of entrepreneurial culture.  And in the upper cycle of the lyceum 

(11th and 12th grades) students have the opportunity to translate into practice their theoretical 

notions and business ideas within the exercise company. Exercise Company is an interactive learning 

method that is characterized by interdisciplinary approach and it provides the conditions for the 

practical application of the competences acquired by the students in the theoretical training. Exercise 

companies intend to encourage students to be dynamic entrepreneurs. There are also programmes 

for financial education – “Money sense”. 

 

Germany 

VET schools focus mostly on teaching industry-specific skills. Several schools teach the different 

forms of entrepreneurship but not how it works in practice, they teach the basics (company 

structure, commerce, revenue and outputs etc.) that often have no practical use. Students don’t get 

qualification. Most schools do not feel qualified for teaching entrepreneurship due to a lack of 

qualified teachers as well as the limitation to old curricula. 

 

Some schools offer after school entrepreneurship courses and workshops. Also, other organisations, 

like EBZ (Erfurt Education Centre, Kinder- und Jungendstiftung) offer entrepreneurial trainings and 

education for youth and adults. Some companies have developed business games that students can 

play (Sparkasse bank – Stock market business game; business game How to found a company). 

 

 

Slovenia  

Entrepreneurship is not included in school work and activities as a holistic program, only as a 

separate subject. And it also depends on schools; some secondary technical schools have 

entrepreneurship for one to three years. E.g. in the scope of 70 hours of entrepreneurship in the first 

year students develop their own idea, get to know methodology of preparing a business plan, learn 

basic business principles, basics of accounting, business communication. Some schools offer 

entrepreneurship courses or workshops as extra-curricular activities or as a subject in the scope of 

open curriculum. Some encourage entrepreneurship only in the scope of different projects (e.g. 



gymnasiums). Some VET schools connect with economic schools so that teachers from economic 

schools give few entrepreneurship lessons to students of VET school. 

 

First steps are shy, slow and basic. There should be more entrepreneurship in the last year. There is 

still lack of systemic inclusion of entrepreneurship in the curriculum. We need teaching 

entrepreneurship if we want to develop small and medium enterprises. The state could also 

encourage establishment and development of school centres which would enable that teachers work 

together and provide quality lectures. 

 

 

How should entrepreneurship be encouraged in VET schools? In what ways can we encourage the 

interest for entrepreneurship among VET (and other) students? 

 

Entrepreneurship in vocational education could be encouraged by teaching entrepreneurship in a 

practical, experiential way with a more active involvement and collaboration of local companies, so 

students will be able to acquire skills and entrepreneurial skills. Experiential initiatives based on 

learning by doing seem to be the most effective way to encourage the interest for entrepreneurship 

among students. In this way, students can feel really involved, they can link what they do with 

situations of the real world and they can get the sense of the importance of gaining and improving 

entrepreneurship competences.  

 

Schools could make a network of entrepreneurs and include them in their teaching. It is ten times 

more valuable when an entrepreneur shares a real life experience of his successful and unsuccessful 

ventures. For example, students are only learning where to look for funding for their business idea. It 

would be great to have an entrepreneur who would really describe getting funding and how he 

managed, or not managed, to repay the loan, or justify the grant received from the state, how many 

people he employed, and whether the funding gave him any advantage. It is also important that 

mistakes are encouraged because they are essential part of success. And someone who has made 

mistakes and has succeeded can actually motivate or inspire others. Sometimes young people have 

certain image of a business person (someone who wears expensive nice suits, who has important 

status as a public figure and a lot of money) and it is important they meet different entrepreneurs 

who can build a broader, more accurate perception of a business person.  

 

Other suggestions go in the direction that each student would have a tutor or mentor at the hosting 

company acting as a key figure in the work based training. Mentor can create a bridge between the 

school and work and motivate students for both. Mentor supports student in the company and can 

guarantee an effective integration of the knowledge gained at school with skills and information 

needed to be successful at workplace. Mentor can introduce the information about the 

characteristics of the company, jobs and tasks, operations, processes, formal and informal rules of 

the enterprise etc. He can also support personal development of the student (in the context of 

building relationships with other employees, communication, team work, flexibility etc.). He has to 

cooperate also with the school tutor responsible for practical work, internships of students.  

 

It is important that school and company work together in development of competences that are 

relevant for a specific job as well as for the profession students learn for. Student could create virtual 



companies (students run actual company in a virtual space with other companies created by 

students, teachers can be investors or shareholders and actual products, services can be offered) and 

learn from their own experience.  

 

It is necessary also to provide trainings for teachers and awareness actions addressed to 

headmasters. Entrepreneurs could participate as expert lecturers at trainigns. 

 

Having relevant information and contacts of persons who are motivated to participate in 

encouraging entrepreneurship among students is also important and schools, companies and state 

institutions should work together to identify individuals who are willing to connect, network and 

work together.  

 

 

Every student should have possibility to be part of entrepreneurship education and the ministries 

should introduce entrepreneurship as an important part of the curricula. Learning needs to be more 

practical, more experiential learning and learning by doing and less theory. Schools, companies and 

government institutions should encourage students to go to VET and technical secondary schools, 

not only gymnasiums. It is also vital to introduce more practical lessons, more relevant profession-

oriented and entrepreneurial topics or subjects also in primary schools so that VET students can 

explore what they want to do and get inspired also for entrepreneurship. When we know our 

vocation well then we can get inspired more, have more courage and can develop ideas are first 

steps in creation of a business. 

 

 

Entrepreneurship in VET schools – students 
 

What are in your opinion main skills and competencies that VET students need beside the core 

competencies of their future profession?  

 

In general, all soft skills are important. In a general way we could mention the whole set of 

competences of EntreComp study,4 with a special focus on the capability to adaptation. 

 

Below are the competences that experts assess as the most important for young people to develop. 

Experts have assessed them on the scale from 1 to 5 (1 = not important at all; 5 = very important).  

 

It is important to emphasize that all competences mentioned below are important. It this difficult to 

say that one is more or less important than others. However, it of course depends on every 

individual, his preferences, work environment etc.  

 

 

                                                           
4 Bacigalupo, M., Kampylis, P., Punie, Y. and Van Den Brande, L. (2016).  EntreComp: The Entrepreneurship 

Competence Framework. Publications Office of the European Union. Available at: 
http://publications.jrc.ec.europa.eu/repository/bitstream/JRC101581/lfna27939enn.pdf. 

http://publications.jrc.ec.europa.eu/repository/bitstream/JRC101581/lfna27939enn.pdf


Taking responsibility 4,91 

Problem solving (ability to solve problems alone or  with others) 4,82 

Communication 4,82 

Perseverance 4,73 

Decision making (ability to take decision and explain it) 4,73 

Positive attitude to failure (being able to learn from one’s mistakes) 4,68 

Taking initiative 4,64 

Ability to recognise and seize opportunities 4,64 

Being goal-oriented 4,55 

Time management 4,55 

Creativity (ability to identify and develop ideas) 4,45 

Self-confidence   4,36 

Resourcefulness  
(being able to see, find and use the resources to deal with challenges, external 
factors) 

4,36 

Networking 4,36 

Ability to identify, evaluate and manage risks 4,27 

Ability to connect specialised knowledge (gained at specific school subject)  
with business challenges, entrepreneurial opportunities 

4,23 

Teamwork (being able to work with others) 4,18 

Project Management/Planning 4,18 

Customer/User orientation 4,18 

Understanding of business and economy context 4,09 

Independence 4,09 

Understanding of business model 4,00 

Orientation towards future  3,95 

Leadership 3,82 

 

Additionally, experts mention other competences, skills and characteristics, such as showing 

initiative, understanding how the work is done, using an appropriate work method, organizing work 

independently, being willing to learn and acquire new skills, leadership, being convincing, making 

appropriate proposals, self-control, enthusiasm, curiosity, a “can do” attitude, business and financial 

skills, purposefulness, steadfastness, prudence, ability to perceive and identify market 

 needs, and financial literacy. 

 

 

What do you think about the strengthening entrepreneurial competencies of VET students? Is it 

important and why/why not?  

 

It is very important. It is well known that entrepreneurs can change the way we live and work. If 

successful, their revolutions may improve our standard of living. In short, in addition to creating 

wealth from their entrepreneurial ventures, they also create jobs and the conditions for a flourishing 

society. Starting point is setting the educational objectives. Students who implement entrepreneurial 

projects are better prepared for the world of work. Moreover, they are better prepared in working 

on projects, in finding opportunities, in finding room and way to communicate their own ideas. 

Moreover entrepreneurship can reinforce inclusion and active citizenship. And entrepreneurship 

means also educational consultancy: students are aware, have more information about their future 

choices. They can have a better and real picture of the labour market and the world of work. 



Should all students be included in learning entrepreneurship or only a selected group? If the latter, 

how would you select the students, what would be the criteria? 

 

N this question, experts have different opinions. Some of them believe that absolutely all students 

should be involved in entrepreneurial education (or at least have one such experience), specially the 

disadvantaged students who maybe have more problems in other, more theoretical subjects. Giving 

anybody the chance to get in touch with the idea of entrepreneurship is essential. Entrepreneurial 

spirit has to be fostered. Secluding people from this opportunity means to reduce the chance for 

creating entrepreneurs. 

 

Some experts are of opinion that, taking into account the development stage of the economies, all 

students should have minimal knowledge of entrepreneurship. So the basic entrepreneurial 

education should be offered to all students.  But not all individuals have (discovered or undiscovered) 

qualities of entrepreneurs, therefore, a more in-depth teaching of entrepreneurship could be offered 

to students who show their interest in this field and really want to develop their entrepreneurial 

skills and competencies. This can be done as a subject in open curriculum, as an extra-curricular 

module/course or as workshops in the scope of projects. Students could be selected both through 

systematic observation of classroom behaviour and a brainstorming session, which will select those 

students who have demonstrated initiative spirit, have practical business ideas, appetite for risk 

taking, creativity and enthusiasm. 

 

 

What kind of (additional) support would students need in the process of learning 

entrepreneurship? 

 

We can add that is very important to guide them, support them in getting to know other players in 

this field. To have a mentor who helps them to develop entrepreneurial skills, attitudes and 

behaviours. Mentor can be a person in the school and/or in the company. It is best there is a teacher 

or expert who provides support in the school and also one person from the company who can help 

the teacher. Moreover, having a student tutor could also be beneficial for sharing ideas, experiences, 

providing support and encouragement. 

 

It is important to encourage student to get as many experiences as possible from the “real” world 

and to explore their hobbies, be curious and active in after school activities. 

 

Additionally, it is imperative that students and teachers have access to a guide or a manual that 

includes different educational methods and strategies for teaching and experiential, practical 

learning of entrepreneurship. 

 

Internships for students are strongly encouraged since they enable gaining practical knowledge, skill 

and experiences. Simulations (e.g. running the company for a week, virtual companies) can be an 

excellent opportunity to gain experiences and make mistakes in a safer learning environment. 

 

Enabling contacts, meetings with entrepreneurs to ask questions and gain information first hand. 

 



Business networks of entrepreneurs, chamber of commerce, NGOs, etc. can provide quality support 

to teachers and students leaning entrepreneurship. 

 

Last but not least, Erasmus+ and other mobilites where students get the chance to visit and learn in a 

different country bring an added value to building their competences and skills.  

 

 

 

Entrepreneurship in VET schools – teachers 
 

Who in the school should be responsible for fostering and teaching entrepreneurship? 

First of all, school manager (headmaster, principal) needs to believe in it and to be really involved. 

Headmasters and the members of the board of the school are the first who can encourage 

entrepreneurship and have the power to connect and work with different local companies and 

stakeholders. Moreover, it’s important to have a teacher as coordinator who is also the link with 

companies (and a motivator) and to have the cooperation with the whole board of teachers. Some 

experts believe that main teacher responsible for entrepreneurship education at school should be a 

person who has a profound theoretical knowledge and has undergone practical training in companies 

and in the best case is somebody who went through founding a business of his own.  

 

Teachers of specific subjects related to entrepreneurship and economy and teachers of vocational 

subject are also important ambassadors of entrepreneurship.  Interdisciplinary approach is the key in 

establishing a long term entrepreneurial education. 

 

Entrepreneurial spirit should be at least supported, if not encouraged, by the entire staff at the 

school. And of course support from the ministry and other state institutions is important.  

 

Another idea is that few schools could connect and have one person in charge of entrepreneurship 

education, creating links between students, teachers, school, entrepreneurs and companies and also 

local community. 

 

 

Which competencies do teachers need in order to teach entrepreneurship? 

 

First of all, teachers should clearly understand teaching entrepreneurship as a method, not as a 

subject. Teachers need to be practically involved in entrepreneurial initiatives, activities, and 

projects.   

 

Below are the competences that experts assess as the most important for young people to develop. 

Experts have assessed them on the scale from 1 to 5 (1 = not important at all; 5 = very important).  

 

 

 

 



Understanding of business and economy context 4,71 

Communication 4,71 

Problem solving (Ability to solve problems alone or  with others) 4,63 

Creativity (Ability to identify and develop ideas) 4,54 

Taking responsibility 4,54 

Understanding of business model 4,54 

Knowledge about finances (revenues, costs etc.) 4,54 

Knowledge about marketing and sales 4,54 

Resourcefulness  
(being able to see, find and use the resources to deal with challenges, external factors) 

4,46 

Perseverance 4,46 

Being goal-oriented 4,46 

Moral/ethical aspects of enterprise 4,46 

Insight into market  4,46 

Orientation towards future  4,38 

Time management 4,38 

Ability to connect specialised knowledge (gained at specific school subject)  
with business challenges, entrepreneurial opportunities 

4,29 

Project Management/Planning 4,21 

Ability to recognise and seize opportunities 4,21 

Self-confidence   4,13 

Teamwork (being able to work with others) 4,13 

Leadership 4,13 

Decision making (Ability to take decision and explain it) 4,13 

Ability to identify, evaluate and manage risks 4,13 

Taking initiative 4,04 

Positive attitude to failure (being able to learn from one’s mistakes) 4,04 

Business development and innovation 4,04 

Customer/User orientation 3,88 

Networking 3,79 

Independence 3,71 

 

Additionally, experts mention other competences, skills and characteristics, such as having 

professional knowledge, being aware or knowing different stakeholders involved in teaching 

entrepreneurship process, having didactical knowledge, project management, openness and 

curiosity, readiness to change way of teaching, flexibility, empathy. 

Teachers have to have to some extent developed al of the above mentioned skills because they are 

also role models for students. 

  

 

  



What kind of (additional) support would teachers need in the process of learning and teaching 

entrepreneurship? What would teachers need in order to foster, encourage and teach 

entrepreneurship in VET schools? 

 

Having access to and opportunities to quality education and trainings (face-to-face and online) on a 

regular basis along with consultations and supervision. Having opportunities for learning by doing 

and gaining practical experiences, for study visits to the companies. Having a mentor or supervisor or 

a business expert who could provide support. 

 

Access to quality materials, handbooks and manuals that enable them to better implement the 

theoretical and practical entrepreneurial concepts in the classroom. 

 

There are many guidelines for teachers. Entrepreneurship education: A Guide for educators, 

published by European Commission is one of the most authoritative guides. An additional and very 

effective support is involving teachers directly into projects, activities, initiatives: they need to work 

together, exchange good practices, examples from practice and build several occasions to cooperate 

and provide support to each other. They need real opportunities for team work.  

 

Additionally, it is necessary to provide also appropriate equipment, technical resources, 

opportunities to cooperate with entrepreneurs and companies (also to have the ability to see how 

companies work and implement activities) and a more flexible timetable in order to have the chance 

of sharing classes/hours and teaching together. 

 

Last but not least, it is vital to have the support from the school management and colleagues, get 

recognition and validation (also from the Ministry of education) and have the opportunity to present 

the work of teachers and students on a broader scale (e.g. in local community). Support of other 

organisations, such as business hubs, co-working spaces, business associations, Chamber of 

Commerce etc. is also welcomed.  

 

 

Collaboration of VET schools with local 

entrepreneurs/enterprises  

 
What do you think about cooperation of students, teachers and schools with entrepreneurs and 

companies already during the school years? Is it important and why/why not? 

It is fundamental, a high priority, crucial to build partnerships between education and business 

sector. And it is good to have organisations (e.g. Junior Achievement in Italy) that can work as a 

bridge between school and companies. In order to build effective learning pathways promoting 

entrepreneurship, all stakeholders need to be directly involved and have active roles and tasks.  

 

Companies can provide opportunities for internships, practical work and also for learning 

entrepreneurship. They can provide access to modern equipment and materials, they are a source of 



up to date information, trends and innovative ideas. Students can test their theoretical knowledge, 

gain practical experiences and improve their work related competences and skills.  

 

 

Do and how can local companies and entrepreneurs cooperate with VET schools in encouraging 

entrepreneurship and strengthening the entrepreneurial competencies of VET students?  

 

Companies cooperate with VET schools in different ways. Some provide internship places, some 

organise practical lessons, training sessions or study visits for students, some cooperate with school 

in the scope several projects and initiatives (e.g. food festival, trade fairs, “open door” events), and 

some give their business cases or present problems or challenges that students can work on.  

 

However, most experts agree that the cooperation needs to be improved, strengthened and more 

mutual. Through internships students get real opportunities to work (not only unimportant tasks), 

but there is no true mentoring, it's technical work. Sometimes companies don't have enough people 

that could mentor students or they cannot offer paid work to students since it is a cost for them.  

 

Moreover, companies could play an important role in the process of providing opportunities for work 

and experiential learning for the students with special needs. In this way they could support their 

integration into labour market and contribute to reducing or eliminating barriers these students face 

in transition from school to work.  

 

Often, there is also lack of cooperation between the Ministry of education and Ministry of economy 

and there are no incentives for companies that work with schools and provide opportunities for the 

students. There could be more cooperation in the field of scholarships that would be more binding 

for students, schools and employers. The ministries could help schools and companies also with 

different financial and funding options available on local, national and international level. 

 

Very often local companies need employees with specific professional profiles and the school cannot 

provide students with such specific knowledge and skills. This means that they need to improve the 

dialogue and the cooperation, establish interdisciplinary teams, organise a joint project week and 

maybe involve companies also in the development of curriculum. 

 

 

Local companies could be able to improve their research and development situation by encouraging 

students to think about their products, services, processes, problems and challenges.  

 

Student would so get opportunities to work on real business cases and companies could get new, 

fresh and innovative ideas or solutions. Also, such cooperation could result in a more long term 

business relation between students or schools and the company.  

 

Companies could gain additional funding to sponsor mentorships and/or internships.  

 

 



In which ways could students cooperate with companies, how could they work together? What can 

they learn? 

Students need to be involved in real cases of business, through work based learning projects of 

course with the support of tutors. It is the most effective way to understand the world of work and 

gain specific competences. They can gain knowledge and skills by implementing different projects, 

finding creative solutions to problems, volunteering or part-time working in local companies. 

Students can so build also responsibility, confidence, get insight into a specific job or profession, 

organisation of work, division and delegation of work tasks; they can get the whole picture about 

their desired career and see which knowledge and skills they need to develop their career.  

 

It is important that students have support from their teacher or tutor who can guarantee that 

employers also respect students and agreement with school (so that students do not work extra 

hours, giving them opportunities for meaningful professional work and objectively evaluating their 

work and tasks, taking care of the safety etc.). They can learn also about entrepreneurship and think 

about their own options in the entrepreneurial world.  

 

Most companies don't know what students know or can do and they need these information. One 

option to present students’ ideas and competences is organisation of regional competitions, start-up 

weekend or “market of ideas” where different schools would represent their knowledge and 

students could compete in developing business ideas, products, services or finding solutions to 

specific problems, challenges of the companies. Companies could also cooperate in the virtual 

companies projects and support students’ companies to grow and develop to actual companies. 

 

 

What are the gains for the school and what are the gains for the companies if they cooperate? 

 

The gains are mutual. It is a win-win situation. Companies can get many benefits in cooperation with 

schools. They have a direct access to potential pool of future employees skilled and prepared for 

their jobs (specialized labour force, more skilled, responsible and reliable workers who are able to 

solve problems and learn to cope with actual difficulties at work). They get to know future 

employees, their knowledge and skills. Many times they can get good, new or innovative ideas from 

students. Moreover, they can improve the image of the company as a training place for tomorrow's 

workers, can improve their CSR (Corporate Social Responsibility) and can offer essential help to the 

future of the country. They also gain an insight from a young mind that’s new to the industry.  

 

And schools can improve didactics, get in contact with the business world, play a key-role in local 

area and community, improve the guidance of the young people and be more attractive and involved 

in experiential activities. They would also get a valuable input both from the companies and students. 

The companies would be able to give the school reports about what is lacking when it comes to 

putting theory in practice as well as telling the schools which aspect are good and proven to be useful 

in the workplace. For school, a big advantage would be that students would be suitable candidates 

for the available jobs and better prepared for their insertion into the labour market.  

Schools can also get the advantage to be up to date and get information in which direction the 

development of specific profession is going, what are current and future trends, they can cooperate 

in technical area (sharing knowledge, equipment, materials etc.).  



Are there any other organisations that can contribute in fostering entrepreneurship in VET schools  

 

Over the last years many organisations are working to foster entrepreneurship. To name just a few:  

 Junior Achievement Italy, a non-profit organization (over the past two years, over 31,000 

students (not only  from VET schools) in Italy have participated in this entrepreneurship 

education program in the activities of Alternanza Scuola Lavoro); 

 80/120 hours Company program (Impresa in Azione) takes place during one or two school 

years, students (16 – 19 years) create a mini-enterprise, from the generation of the 

business idea to the commercialization, acquiring the right skills and knowledge to enter in 

the labour market; 

 business hubs, business accelerators; business/entrepreneurial incubators; 

 entrepreneurship training centres;  

 employment agencies;  

 universities, national education institutes; 

 chambers of commerce, chambers of industry, chambers of craft and small business; 

 kick-starter and similar platforms, start-ups companies;  

 youth associations; 

 banks and other funding/financail organisations, institutions; 

 municipalities (by encouraging entrepreneurship, organising entrepreneurial competitions, 

providing infrastructure etc.); 

 business angels, private investors; 

 Ministry of education, Ministry of economy and other ministries.  

 

 

How can we motivate companies to work with VET schools also in the entrepreneurship field? How 

can we motivate them to provide real business cases? 

 

In general by addressing bureaucratic, administrative challenges and problems. Companies should 

get somehow rewarded (tax incentives, subsidies etc.) since they invest a lot in terms of time and 

energy in their cooperation with school. Welcoming students can be demanding for companies.  

 

With an effective cooperation and planning the internships together, so they are involved from the 

beginning and can set standards and criteria. The company could also give the school a profile of an 

employee that would best suit their needs, like a catalogue of knowledge. School (or school and 

company) could carry out the selection process and select students who best meet the needs and 

requirements of the company. 

 

By raising awareness and emphasizing that companies can get fresh, new ideas and solutions from 

students that work with them or for them. That cooperation builds know-how of the company. 

 

Cooperation with young people and schools can bring an added value to the image of the company in 

general public, also media, and can also bring an added value to entire region or country.  

 

 



The future of entrepreneurship  
 

How should entrepreneurship be promoted in your local environment/region/country?  

 

By raising awareness, presenting relevant information and above all supporting cooperation among 

all stakeholders involved and by building entrepreneurship networks. Different strategies, national 

plans (e.g. The European Pach for Youth5) and programs must be implemented practically and cannot 

be kept only at institutional level.  

 

By encouraging and providing regional, national and international financial investments, incentives 

and funding opportunities. By providing financial and tax incentives to young people, women and 

those belonging to vulnerable groups who would like to become entrepreneurs. 

 

Students should be encouraged to pursue entrepreneurship not only during their education but it 

should be encouraged by their parents and family. It should be promoted through media, social 

media, sponsored events and educational presentations with key note speakers from successful 

entrepreneurs from our region. 

 

By establishing a main information centre where all relevant and accurate information about 

entrepreneurship could be found.   

 

Encourage local economy and entrepreneurship development, support local ideas, project and 

initiatives and motivate local community to actively participate in creating entrepreneurial spirit.  

Should teaching entrepreneurship in VET (and/or also other schools) be part of the official 

curriculum and promoted on the systemic level, by the government, relevant ministries? Why and 

how, in what form, what kind of model? 

 

Most experts agree that teaching entrepreneurship in schools should be supported by the 

government and relevant ministries. And also as a transversal activity, not only as a separate subject.  

 

Ideas are different and have to be considered in the light of different aspects of a given educational 

system. There could be a subject where the students would learn about the basics of 

entrepreneurship in their first year of secondary level schooling. In the second year they would apply 

the gained knowledge by working on a project alongside a mentor for a company. That company 

could provide internships during the third and fourth year depending on the quality of project. Or 

basic entrepreneurship courses/subjects in the first or first two years for all students and later on in-

depth courses/subjects for students who are more interested in entrepreneurship. 

 

Having a curriculum would certainly made entrepreneurship education easier for teachers and 

schools, but in the transition period, teaching and learning entrepreneurship could be supported also 

through entrepreneurial workshops, projects, extra-curricular activities and similar activities and 

events.  

                                                           
5
 http://www.sodalitas.it/public/allegati/_EP4Y_Piano_azione_italiano_2017112316451257.pdf  

http://www.sodalitas.it/public/allegati/_EP4Y_Piano_azione_italiano_2017112316451257.pdf


If you have any additional comments, ideas, suggestions, please share them with us: 

 

It is important for the future of young people to train more teachers and to ensure curricula focuses 

on developing entrepreneurial skills needed for the jobs of the future and society at large.  

 

The question is also how to promote and build a "I can/I can do it" attitude and mindset. Maybe 

growth mindset and grit can be useful concepts that can help strengthen entrepreneurial mindset 

and attitude. 

 

Once again, we emphasize the importance of a practical handbook on teaching entrepreneurship, 

with practical examples, activities and business models we can lean on. 

 

Going international is the key aspect for entrepreneurs nowadays. Europe without borders will 

enhance the chance for a rising number of entrepreneurs. Not everyone can or wants to be an 

entrepreneur, but we need to encourage basic entrepreneurial spirit, also for the sake of general 

development and progress (also personal, not only professional).  

 

VIRTUAL COMPANIES – Example from Slovenia 

Learning by doing approach: In the second year of secondary school each student develops a 

business idea (based on an existing problem), class votes and choses the best idea and then entire 

class works on this winning idea. They form a learning company, develop business plan and then run 

company for an entire year. In the third year this company is included into wider market of learning 

companies overviewed by a central organisation (that is active already for 10 years). The work done 

in the learning company is the same as it is in the actual company. In this way, the students acquire a 

lot of practical knowledge, which can later on benefit them also in finding employment or 

establishing their own real company. 

 

In the specialized part of this virtual company project, the business classes of the School of 

Economics operate. Their companies are registered at the headquarters of the learning companies of 

Slovenia and have been in business for two years. They set up the company on the basis of a market 

analysis, when they find out what the market needs or what they can sell to consumers. The 

company has director, secretary, HR manger, marketing specialist and other professionals, depending 

on the company. Students go to work in a learning company, they appoint staff, delegate tasks, they 

make purchases, they sell their products or services. Then the company registers at the Center for 

Learning Companies of Slovenia, which organizes also an international fair. Teachers can invest in the 

companies or can be shareholders and at the end also get return on their investments.  

 

  



Conclusion 

 

We conclude this document with an overview of the good Practice indicators for entrepreneurship 

education in vocational schools.6 CREATOR team will do its best to follow these indicators when 

developing and implementing future activities in the project.  

 

1) The programme or activity has well-defined objectives and appropriate measures of success. It is 

regularly evaluated, and receives positive feedback from students. Evaluation results are 

continuously fed into the development process.  

2) There is a good balance between theory and practice: the programme or activity is actionoriented, 

based on experience and project work. It aims to improve the students’ abilities to work in a team, 

develop and use networks, solve problems, and spot opportunities. Students are actively involved in 

the learning process, and responsible for their own education.  

3) The programme or activity is adapted to the students’ learning environment and to their specific 

fields of study.  

4) The institution has external links with enterprises, experienced business people and young 

entrepreneurs, and with the local community. Entrepreneurs are involved in the learning process. 

5) Students are exposed to real-life work situations and encouraged to take part in extracurricular 

activities. External events, activities and contests are organised.  

6) Teachers have an appropriate qualification in entrepreneurship (through experience in business 

and/or participation in training). They use up-to-date study materials and up-todate knowledge. 

7) The programme or activity stimulates the students and teachers to look beyond the borders of 

their school environment (e.g. by exchanging experience or ideas with other schools, with students 

from other countries or with other technical backgrounds).  

8) The programme or activity is part of a wider scheme: students are followed after participation in 

the programme, and are referred to the right support mechanisms if they want to start up a 

business. 
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